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'Do\ilg visual bombardment-

Make a list
of the ways
you have
used the
visual in the
last 24 hours
T hinlke/ Pair/
share your
list
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Progressing
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Art at this stage Of Tg
f art as something to be done ¢
ldren alone. Natural developmen
their will cease unless a conscious
on the decision is made to improve
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Visu3 as three- enlarge their concept of adult
After six SO art to include non-

months of

scribbling,

marks are

more orderly
as children
become more
engrossed.

Soon they
begin to name
scribbles, an

important
milestone in
development.
Betty Edwards The The stage 0O
Creative and scribbling symbols

Mental Growth stage
After weeks of

scribbles begin children make
at age one- the discovery
art: a drawn

and-a-half,

http://www.learningdesign.com/Portfolio/DrawDev/kiddrav




', Pre-primary year

In Pre-primary, learning
in visual arts builds on
the dispositions
developed in the early
years.

Students explore
personal experiences as
an inspiration to create
original artworks. They
explore natural and man-
made materials and are
introduced to the visual
elements of shape,
colour, line and texture.
Students investigate
different tactile
techniques when
creating artworks.

Students begin to see
themselves as artists as
they display and share
their artworks with
others.

As students make and
respond to artworks,
they explore different
places art is displayed in

the local community /

Year 1 )

In Year 1, learning in
visual arts builds on the
dispositions developed
In the early years.

Students explore specific
ideas as an inspiration to
create original artworks.
They continue to explore
materials and are
introduced to the visual
element of space, while
continuing to develop
skills in shape, colour,
line and texture.
Students experiment
with a variety of
techniques when
creating artworks.

Students present
artworks that
communicate ideas to
specific audiences.

As they make and
respond to artworks,
students express
feelings and ideas about
artworks they view and

makae.

J

4 Year 2

In Year 2, learning in visual
arts builds on the
dispositions developed In
the early years.

Students explore how
communicating messages
and ideas can be used as
inspiration to create
artworks. They begin to
select appropriate
technologies and further
experiment with the visual
elements of shape, space,
colour, line and texture.

Students are introduced to
the concept of audience as
they learn to present
artworks that communicate
messages and ideas to an
audience.

As they make and respond
to artworks, students
identify how the elements
are used and explore why
people make art.
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Year 3

In Year 3, students extend
their understanding of the
visual elements as they
reflect on their use to
create artworks using
different mediums. They
experiment with varying
techniques and explore the
different properties and
qualities of materials that
can be used creatively.

Students consider
audience and make
decisions about where and
how artworks should be
presented.

As they make and respond
to artworks, students are
introduced to the use of
visual arts terminology.
They use the terminology
to reflect on how the
elements are used in the
artworks they view and
make.

Year 4 )

In Year 4, students
continue to extend their
understanding of the
visual elements exploring
varying techniques and
visual conventions. They
experiment with the
selection of appropriate
media, materials and
technologies when
creating original artwork.

Students learn to present
artwork that communicates
specific messages,
reflecting on how
presentation could
enhance meaning for
different audiences.

As they make and respond
to artwork, students use
visual art terminology to
reflect on purpose and
meaning. They have the
opportunity to explore
artwork from different
social, cultural and
historical contexts.

See
Teaching
the Arts

2017

Find how
often the term
developmental
is used in your

text.

A key concept

\ >




a Year 5 A

In Year 5, students reflect on the
work of varying artists and
explore how it influences their
own artworks. They select from a
range of elements, materials and
mediums to create original
artworks.

Students begin to reflect on the
ideas, feelings and opinions
communicated in their artworks
and consider how presentation
will enhance meaning and
audience engagement.

As they make and respond to
artworks, students use visual arts
terminology to identify and
describe how the elements have
been used. They have the
opportunity to explore the role of
art in different times and cultures.

N\ /

4 )

Year 6

In Year 6, students are inspired by
observation and imagination reflecting
on various artworks. They learn to
apply their knowledge of the visual
elements, selecting appropriate

materials and technologies to create
artworks that communicate ideas,
beliefs, opinions or viewpoints.

Students examine the messages
expressed in artworks and consider
how presentation will enhance
meaning and audience interpretation.

As they make and respond to
artworks, students continue to use
visual arts terminology to explain the
effective use of elements and
techniques. Students begin to
consider how the artist uses symbolic
meaning. They have the opportunity to
examine factors that influence
artworks from different social, cultural
and historical times.
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| The Curvicalum/ Sﬂ“dbus

%tudents Iearn to make

visual arts using S rnge“?sf Students‘sglearn to respoﬁd

to their own visual arts and

Through Making and Responding students develop
their knowledge and skills to see, imagine and
communicate as they develop artistic choices, and
critical and aesthetic understanding.







v w The Visual Elements develop

. ] Year | ] Year 2 ]
Pre-primary
shape (familiar shapes; shape (familiar shapes; simple 2D
shape (familiar simple 2D shapes; shapes; geometric shapes;
shapes; simple geometric shapes)
2D shapes) colour (primary colours, )
colour (primary secondary colours; mixing colour (primary colours, secondary
colours, primary colours to create colours; mixing primary colours
secondary secondary colours) to create secondary colours;
colours) line (curved, straight, wavy, )
line (curved, zigzag, broken, jagged, line (curved, straight, wavy, zigzag,
straight, wavy, dashed) broken, jagged, dashed,
zigzag) space (background,
texture (familiar foreground) )
objects) texture (familiar objects; space (background, foreground;
changes In texture;
transfer of texture) )
texture (familiar objects; changes in
— texture; transfer of texture;
N different man-made and natural

| \ materials
) Teach the Visual
f< Elements

developmentally



Line - Hhevre are many Aiffevent -l-gp% of line

val lines Clmplica lines
@ Contour Lines: lines @ Broken or Dotted Lines: for

@ To record the

boundaries of form used to record the example, a row of people
o - ¢ To convey boundaries of form: waiting in line or a rew or
I T == direction and outlines plants in a field

maotien. @ Lines formed by @ Line of Sight: the line created
Edges: For example, for the viewer to follow when
when the edge of an a person (or animal) in a werlk

, object’s contrasts of art looks or points in a

sharply with its particular direction

background

@ Linear Forms: Any
object that conveys a
sense of line, such as
an outstretched arm,
a light pole, or a tree

branch. @e can unpack the other\

visual elements in similar
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@ Principles applied
to the visual
elements that
bring them
together into one
design. How one
applies these
principles
determines how
successful a
design may be.

Pviv\cip!

s of

N

2
SV

Design

I == ¢
Jl“ - qz\""&’r" _,-k

IN THIS EXAMPUE THE
EYE HAS 10 MAKE AN

UNCAMFORTABLE JUMP
To LINK, tHME D GROOPS

OR BULDINAS, UNITY.

WHERE THERE 1S MO LUNERR,
o2 TOMAL LINET BETWERR TRO
SUPPES, THETR. PLACEMENT
£ 212 <ELXTTONSHIP 15
VITALLY IMPORTANT TR

A £ OMPRCTRAELE VISUAL
t ot o RS A,

BY INLVDING & ROAD
THE LINK 1S MORE

COMFORTIRIE . YVE
PrIURE HME BENER

THE NI coutds At&D
BE MADE w4

.

AV MPaCING, A VEETICAHL
Visval LNk | 1T ALwsYS

RElse AWKWAERD,

DAL MASS OFTREES.

+condvast
+pattern
+emphasis

4+ movement

What
are the limits of only

teaching the elements or
principles?
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Share artworks
with others

\

& Reflection of the

.elements, materials

and mediums used \

to enhance

artworks and

present an idea to
an audience

Consider where
“ and how artworks
 are displayed to
communicate =
specific messages
to different
audiences
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@ Dinham (2017) suggests that you

asl: vehicle for the e';ng.

@ What epportunities are there for creative
thinking and ideas development?

@ What arts learning concepts are being
tauglit or practised?

@ What oppertunities do students have for
Imaginative interpretation and self-

expression?
@ [How does this activity malke cultural & f
connections to the wider world of the o W'F' our teaching
artst develop student:
O [How will this lesson contribute to a Making and Respon ring
in the Visual‘Arts:

child’s arts literacy!







) My Visual Arts +eaching materials
‘ activities are...

ANnn

@ Recipe books
@ arts as procecure
@ coclie cutter

@ busy weorle

@ empty activities withoeut
purpeseiul learning

teach Iiteracy
s 98
numeracy or hé&it&
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Making
el Arts

Use
representation

Use
observation

- Working with 1

driving forces
and
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) Working with 1

Use

imagination

the Visual
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particular
artists

Learning
from own
Visual
Arts
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and ideas

Social and
historical
contexts
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5 Guids for EDN

Teaching Visual Arts

Visual Arts, as the name suggests,

focuses on students exploring
and using art forms that are
primarily visible and tactile in
communicating meaning.

In the Visual Arts we teach
students about using Visual
Language and developing the
ways they use Visual Skills,
Techniques and Processes,
Materials and Technologies

Teaching the Arts

In the WA Visual Arts Syllabus we explore and use
the Visual Arts Elements:

Students also use the Principles of Design:
Balance, Movement, Repetition, Rhythm,
Pattern, Contrast, Unity.

Students also explore representation using a
range of materials, forms and subject matter.

1

isual Arte Pedgaogics

Teacher led activities

Visual Arts

e Warm ups

e DemonstrationLectures with use of Visual examples,
including images and objects

e Information is intended to be immediately useful

e Directed viewing responses

Students led and focused
activities

e Students-at-Work - students work (generally) independently
on a project, typically one introduced to them in a
Demonstration-Lecture.

e Using Visual language, representation, Visual conventions,
skills, techniques and processes to communicate Visually

o Teacher offering timely interventions on an informal basis;
generally working with individual students personalising
comments and suggestions.

Students and teacher
reflecting and responding

Critiques focus attention on students’ work and work processes
and are at the same time explicitly social. Students share their
work with the teacher and other students and get responses
from them.

Responding moves beyond superficial, uses specific Visual Arts
terminology and concepts.
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B cngage and persist _< Persis —Ser Hhe wihole picture — plan with +he big
picture in mind

B convision
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STUDIO
HABITS

Teach as an ardist

No\-l—d\ and listen 4o ‘jomf etuden \
As ‘H\Uj learn

| UxPYRSS

OF MIND
B veflect Reflect on Your arts teaching.
" S

Build on what works. Change what needs to change
B understand Hhe ard world

z Engage with the arts in the world around You.

ot v conerpoad Hetland, L., Winner, E., Veenema, S., & Sheridan, K. M. (2007). Studio thinking: The real benefits of visual arts
2016/08/8-Studio-Habits-of-Mind.png education. New York, NY: Teachers College.Press (p. 6)

Challenge Your comfort zonel

new o\pproo\ob\%
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Ve express our ideas in the

visual arts through materials.




Sometimes we
‘ work alone.
sometimes we
work
collaboratively

Challenge your
students to work
on their own and

with others
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Learning in hAo\g's world

SchoolTube -~ 21st Century Learners
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rinciples of Desi

4unity

Unity helps a design to be seen as one design instead of random or lacking coherence.

4+balance

Balance refers to the ways in which the elements (lines, shapes, colors, textures, etc.) of a piece are arranged.
Balance can be symmetrical ("formal”), where elements are given equal "weight" from an imaginary line in the
middle of a piece. For the most basic example of symmetry, think of your eyes in relation to either side of your nose.
Balance doesn't necessarily mean symmetry, though. Asymmetrical ("informal”) balance occurs when elements are
placed unevenly in a piece, but work together to produce harmony overall.

4 contrast

Contrast is the arrangement of opposing visual elements (light vs. dark colors, rough vs. smooth textures, large vs.
small shapes, etc.) in a piece so as to create visual interest, excitement and drama.

The colors white and black provide the greatest degree of contrast. Complementary colors also highly contrast with
one another.

An artist uses contrast as a tool to direct the viewer's attention to a particular point of interest within the piece.

4+pattern

Pattern is repetition of an element (or elements) in an artwork.
An artist achieves a pattern through the use of colors, lines or shapes (as with mosaics, tessellations, etc.)

+emphasis

Emphasis is given to an area within the design because that area is meant to be seen or is more important to be
noticed when compared to other places of the design. It is any time an element of an artwork is given dominance by
the artist. In other words, the artist makes part of the work stand out, in order to draw the viewer's eye there first.
Frequently, emphasis is achieved by means of contrast. Obvious contrasting elements create focal points, meaning:
places to which one's attention cannot help but be drawn.

{4+movement

Movement is the suggestion or illusion of motion in a painting, sculpture, or design. For example, circles going
diagonally up and down from right to left could show that the design moves up and to the right or down and to the
left.



